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INNOVATIVE APPROACHES TO TEACHING
UKRAINIAN AS A FOREIGN LANGUAGE IN TECHNICAL
HIGHER EDUCATION INSTITUTIONS: THE EXPERIENCE

OF USING DIALOGIC-INTERACTIVE MEDIA

0 The article addresses the issue of developing communicative competence among international students of technical universities
in the context of digitalization. It emphasizes that traditional methods of teaching Ukrainian as a foreign language do not provide sufficient
interactivity and student engagement. At the same time, the modern labor market requires future specialists to possess not only professional
knowledge but also the ability to engage in effective intercultural communication in Ukrainian. The study substantiates the relevance
of dialogic-interactive media as an innovative tool for enhancing language skills, critical thinking, and teamwork. The pedagogical potential
of digital platforms such as Padlet, Mentimeter, Quizizz, and Jamboard is analyzed, as they allow the modeling of professional and sociocultural
situations, stimulate dialogic speech, and increase students” motivation to learn Ukrainian. The article presents the results of an experiment
involving international students of technical specialties. In the group where interactive platforms were applied, the level of communicative
competence increased significantly compared to the control group, which studied traditionally. This confirms the effectiveness of the interactive
approach, which contributes to vocabulary enrichment, the development of speech activity, and professional self-expression. It is concluded
that dialogic-interactive media represent an important factor in modernizing language training for international students of technical
universities, as they integrate linguistic and interdisciplinary competences necessary for successful academic and professional integration.
A promising direction is the creation of adaptive online courses and the implementation of augmented and virtual reality elements, which will
bring the process of learning Ukrainian as a foreign language closer to real-life professional communication.

Keywords: dialogic-interactive media; Ukrainian as a foreign language; communicative competence; international students; technical
universities; online learning; digital platforms; professional communication

IHHOBALIFHI NIAXOAMN 1O HABYAHHA YKPAIHCbKOI MOBM AAK IHO3EMHOI Y TEXHIMHUX 3BO:
AOCBIA BUKOPUCTAHHA AIANIOTNYHO-IHTEPAKTUBHUX MEAIA

9 Po32nadaemoca npobnema popmy8aHHsa KOMyHiKamueHoi KomnemeHmMHoOCMI iHO3eMHUX cmydeHmig mexHiYHUX 3aKnadie suwoi ocaimu
8 ymosax yugpposizayil. lliokpecneHo, wo mpaduyitiHi Memoou 8UKIAOAHHA yKPAIHCLKOT MOBU AK iHO3eMHOI He 3abe3neyyiomes 00CMamHboi
iHmepakmugHocmi ma 3any4eHHs cmydeHmig. BoOHouac cyyacHull puHoK npaui sumazae 8io matibymHix gaxisyie He nuwie npoghecitiHux
3HaH®b, a U 30amHocmi 00 eghekmMUBHOT MiXKKYIbMypPHOT KOMYHIKaUil yKpaiHCbKOK MOBOIO.
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KAJIEMTOCKOII MOB

O6rpyHmMoBaHo 0oyinbHicMb 8UKOPUCMAHHA iano2iyHo-IHMepakmugHux media AK IHHO8AYiliHO20 3acoBy po3BUMKY MOB/IEHHEBUX
HABUYOK, KPUMUYHO20 MUC/IEHHA ma KOMAaHOHOI 83aemodii. [lpoaHanizosaHo moxnusocmi yugposux niameopm Padlet, Mentimeter,
Quizizz, Jamboard, ski 0o3gonalome modenoeamu npoceciliHi U coyiokynemypHi cumyayii, cmumynogamu 0ianoeiyHe Mo8sIeHHA ma
(hopmysamu momugayito 00 8UB4EHHSA YKPAIHCbKOI MOBU.

[lodaHo pe3ynemamu ekcnepumeHmy 3a y4dcmi iHO3eMHUX cmyOeHmie mexHiYyHUX cneuiansHocmed. Y 2pyni, 0e 3acmocosysanu
iHmepakmusHi nnamegopmu, piseHb KOMyHIKAMUBHOI KOMNEMEHMHOCMI 3piC iCMOMHO 8uwWe, HiX Y KOHMPObHIL 2pyni, AKka HABYAnACA
mpaduyitiHo. Lle nidmeepouno egpekmusHicme iHMepakmueHo20 nidxody, Wo cnpusao 36a2ayeHHIO CI0BHUKOBO20 3anacy, po3BUMKY
MOBJIeHHEBOT AKMUBHOCMI Ma NPoeciliHo20 CaMOBUPAXEHHSH.

3pobneHo 8UCHOBOK, WO 0iano2iyHO-iIHMEPakmusHi Media € 8aXIUBUM YUHHUKOM MOOepHi3auii MOBHOI nid2omoeKu iHO3eMHUX
cmydeHmis mexHidHux 3BO, ockinbku NOEHYIOMb MOBHI Ma MiXOUCUUNAIHAapHi KoMnemeHMHOCMI, HeobXiOHi 0nA ycniwHoi iHmezpayii
8 akademiyHe U npodpeciliHe cepedosulye. [lepcneKmusHUM HANPAMOM € CMBOPeHHA A0dNMUBHUX OHAAUH-KYPCi8 i 8NPOBAOXeHHA
enemMeHmis 00N08HEHOI U 8ipmyasbHOI peanbHOCMI, Wjo 00380/1UMb HAGU3UMU HABYAHHSA YKPAIHCLKOT MOBU 00 yMO8 peasnibHOi npogeciliHoi

KoMyHikauyii.

Knioyoei cnoea: odianozidHo-iHmepakmusHi media; yKpaiHCbKa Mo8a AK [HO3eMHA; KOMYHIKamuBHA KOoMNemeHmMHicme; iHO3eMHi
cmy0deHmu; mexHiyHi 3aknadu 8ULOI 0C8IMU; OHNAUH-HABYAHHS; Yugposi nnamgopmu; npogeciliHa KoMyHikauis

Statement of the problem. The current stage of educational
development is marked by rapid digitalization, which is
fundamentally transforming the ways in which the learning
process is organized. For international students at technical
universities, the development of communicative competence
in Ukrainian acquires particular significance, as the language
serves not only as a tool of academic interaction but also as a key
factor in professional and sociocultural integration. At the same
time, traditional teaching methods prove to be insufficiently
effective in the context of online education: they fail to provide
the necessary level of interactivity, dialogicity, and student
engagement in active language practice. This creates a tension
between the need to prepare competitive specialists with a high
level of communicative competence and the limited possibilities
of conventional instructional approaches. Consequently, a
pressing scholarly and practical challenge lies in identifying and
implementing innovative didactic tools, specifically, dialogic-
interactive media, that can enhance the effectiveness of teaching
Ukrainian as a foreign language in technical institutions of higher
education.

Analysis of previous studies and publications. Dialogic-
interactive media in online instruction of Ukrainian as a foreign
language for students of technical universities represent an
innovative pedagogical tool grounded in the integration of a
dialogicapproach to organizing the learning process with the use
of modern interactive technologies. The conceptual foundations
of the dialogic approach are linked to recognizing the central
role of learner interaction, fostering mutual understanding,
and enabling the collective construction of knowledge within
educational communication. Dialogic teaching entails the active
involvement of participants in the joint analysis, interpretation,
and discussion of learning materials, which stimulates cognitive
engagement, develops critical thinking, and cultivates skills
in reasoned expression. In the context of distance education,
this approach becomes particularly significant, as it helps to
partially offset the limitations associated with the absence of
direct personal interaction between teachers and students,
thereby creating the conditions for a productive communicative
environment.

In the works of S. Yu. Nikolaieva [6], it is emphasized that
dialogic learning serves as a means to overcome the monologic
nature of traditional education, which persists even in digital

environments. The use of dialogic-interactive media facilitates
student engagement in the learning process, the development
of critical thinking, oral communication skills, and intercultural
competence. These aspects are particularly relevant for
international students in technical higher education institutions
who study Ukrainian as a foreign language not only for academic
purposes but also for socio-cultural needs.

As noted by Means & Neisler [5], online education during
the COVID-19 pandemic transformed distance learning into the
dominant form of educational delivery, requiring instructors
to explore new approaches to organizing instruction. In this
context, digital platforms and services that enable interactive
engagement, such as Zoom, Microsoft Teams, Google Meet,
Moodle, Classtime, Padlet, Mentimeter, and others, have become
especially significant. However, as Sun & Chen [9] emphasize, the
key factor in the effectiveness of online learning is not so much
the technology itself as the quality of pedagogical interaction,
which is grounded in dialogue.

International students in technical higher education
institutions have specific needs in learning Ukrainian, related
to the necessity of mastering the language for communication
in academic settings, everyday situations, and intercultural
interactions. According to Ye. Zozulia et al. [11], speaking is
one of the most challenging language skills, as it requires the
simultaneous engagement of lexical-grammatical knowledge,
phonetic abilities, and communicative strategies. Dialogic-
interactive media make it possible to create conditions for the
active use of Ukrainian in a safe online environment, where
students can practice speaking through role-plays, debates,
discussions, and collaborative projects.

The experience of implementing dialogic-interactive media in
instruction demonstrates their effectiveness in developing spea-
king skills. In particular, research by O. Kozachenko [4] shows an
increase in students’ motivation, their engagement in the learning
process, and the formation of sustainable skills in both indepen-
dentand group speech production. In technical higher education
institutions, where a significant portion of disciplines is pro-
fessionally oriented, it is important to integrate language practice
into the context of professional communication: project defense,
technical presentations, business correspondence, and so on.

Considering the above, the development of dialogic-
interactive online courses in Ukrainian as a foreign language
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involves designing learning situations that simulate real
communicative contexts characteristic of the academic and
professional activities of future engineers, IT specialists, and
similar professionals. As F. Batsevych [2] emphasizes, an effective
dialogic environment requires the equality of communication
participants and their openness to the joint search for meanings
and interpretations.

It should be noted that dialogic-interactive media have
become the foundation of modern online courses in Ukrainian as
a foreign language, tailored to the needs of technical specialties.
Their use allows the learning process to become more dynamic,
meaningful, and engaging, fostering not only students’linguistic
competencies but also interpersonal skills necessary for their
future professional activities in a globalized world.

The development of dialogic-interactive media in teaching
Ukrainian as a foreign language requires a deeper elaboration
of methodological approaches to organizing dialogue in digital
environments. Worku & Alemu [10] highlight the importance of
creating a dialogic space based on mutual trust, equality among
participants, and the collaborative construction of knowledge.

In this context, particular attention should be given to the
adaptation of methods such as situational dialogue, collaborative
learning, debates, case study analysis, and joint problem-solving
of communicative tasks that simulate real-life professional and
social situations.

The aim of this article is the theoretical substantiation
and experimental verification of the effectiveness of using
dialogic-interactive media in the online teaching of Ukrainian
as a foreign language for students in technical universities.
The focus is on developing their communicative competence,
fostering professionally oriented language skills, and facilitating
integration into academic and multicultural environments.

Presentation of the main material. An important aspect of
developing speaking skills is the use of multimedia resources,
interactive exercises, virtual whiteboards, quests, and simulation
games that stimulate student language activity. For example,
Padlet can be used to create collaborative thematic boards,
Mentimeter for interactive polls, Quizlet for vocabulary
training, Google Docs for joint work on texts, and Edpuzzle for
commenting on video materials in Ukrainian. These tools help
develop not only language skills but also information literacy,
teamwork, and critical thinking.

The practical implementation of online Ukrainian language
instruction should be carried out through specially designed
learning modules that include interactive tasks, chat discussions,
video conferences with role-plays, virtual tours, as well as
blogs and forums for discussing cultural aspects of Ukraine.
For instance, the use of an interactive case study such as “Job
Interview at a Ukrainian IT Company”allows students to simulate
dialogic situations characteristic of their future profession.

At the same time, despite the considerable potential of
dialogic-interactive media, there are certain challenges to
their effective implementation in technical higher education
institutions. Among the main issues during the period of full-scale
invasion are technical difficulties (unstable internet connections,
lack of access to quality equipment), psychological barriers (fear
of public speaking, low self-confidence), linguistic challenges
(limited vocabulary, complex Ukrainian grammar), and cultural

| Nee6(225)2025

KAJIEUTOCKOII MOB

AN |

differences (lack of knowledge of Ukraine’s socio-cultural context).

To overcome these challenges, it is necessary to provide
systematic methodological training for instructors, which should
include not only mastery of digital tools but also the development
of a dialogic culture in pedagogical interaction. As Alexander [1]
notes, a dialogic approach requires instructors to be able to pose
open-ended questions, support student initiative, and create an
atmosphere of trust and equitable discussion.

Based on the experience of technical higher education
institutions in Ukraine, particularly the National Aerospace
University “Kharkiv Aviation Institute’, the implementation
of dialogic-interactive online language courses not only
enhances students’ language competence but also develops
their interdisciplinary skills: the ability to present technical
information, justify their own positions, and engage in reasoned
discussions with specialists from other fields.

Moreover, integrating dialogic-interactive approaches into
the teaching of Ukrainian as a foreign language for technical
disciplines contributes to the development of students’academic
mobility and prepares them to participate in international
educational projects, where skills in intercultural communication,
collaborative problem-solving in multilingual environments,
and presenting results to international partners in Ukrainian are
essential.

Given currenttrendsin digital education and the globalization
of the educational space, dialogic-interactive media should
become a key component of online courses in Ukrainian as a
foreign language in technical higher education institutions.
Their use ensures the integration of students’ language training
into the context of professional activity and fosters 21st-century
skills (soft skills), including critical thinking, communicative
competence, teamwork, creativity, and digital literacy.

Further research in this area requires a thorough elaboration
of practical aspects of integrating dialogic-interactive
technologies into the teaching of Ukrainian as a foreign
language in technical higher education institutions. At the
National Aerospace University “Kharkiv Aviation Institute’,
the implementation of such approaches takes place within
the course “Professional Ukrainian Language” using a suite of
digital educational resources [7; 8]. The primary platform is
Mentor, which provides organization of learning content and
communication opportunities for discussing terminological
aspects of aviation and technical vocabulary in forums, as well
as conducting interactive tests to assess mastery of specialized
terminology.

This is complemented by the use of Zoom to conduct role-
plays and simulate professional communicative situations in
a synchronous format. In addition, interactive platforms such
as Padlet (creating collaborative virtual boards for exchanging
ideas and terminology), Quizlet (terminology training through
flashcards and quizzes), Mentimeter (organizing polls and
interactive discussions in real time), and Kahoot! (gamified
quizzes to reinforce lexical and grammatical skills) are actively
employed. The use of this set of tools contributes to fostering
sustained motivation for learning, developing foreign students’
language competence, improving professional discourse, and
enhancing the effectiveness of communicative interaction
within a technical educational environment.
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The university’s experience demonstrates the effectiveness
of game-based technologies in stimulating language activity:
for example, interactive Ukrainian-language quests, in which
students search for“virtual parts”of animaginary technical device,
promote not only lexical activation but also the development of
logical teamwork interaction.

For instructors, it is important to focus on adaptive course
design, which involves the gradual complication of communicative
tasks, the use of various interaction formats (pairs, small groups,
large discussions), and alternating between synchronous and
asynchronous learning. According to Gander & Wintle [3], it is
essential to take into account students’ cultural characteristics and
create an inclusive environment that supports every learner.

In summary, it can be stated that dialogic-interactive media
not only enhance the effectiveness of teaching Ukrainian as a
foreign language but also develop competencies in students
that are essential for their professional and social integration
into the multicultural environment of technical higher education
institutions. A promising direction for further research is the
development of integrated interdisciplinary courses, where
Ukrainian as a foreign language becomes part of learning
projects in technical disciplines, allowing students to apply
language skills in real professional contexts.

Practical experience in implementing interactive services in
the learning process shows that each platform has its own features
and methodological possibilities. For example, Padlet functions as
adigital board where students can post texts, images, and videos,
creating collective content. In the first-year course “Ukrainian as
a Foreign Language” for full-time students, Padlet was used for
the task “My Specialty in Ukrainian’, where each student created
a post with a brief description of their future professional activity
using technical terminology. This type of work not only expanded
vocabulary but also developed skills in structured presentation of
material in a visual-communicative format.

Another example is the use of Mentimeter, which allows rapid
collection of responses in real time and enables the creation of
word clouds, charts, or rankings. During a lesson on “Technical
Processes’, students were asked to record associations with the
word “innovation”. The results were displayed as an interactive
cloud, which was then discussed by the entire group. This task not
only developed active vocabulary but also stimulated collective
discussion and the ability to formulate individual judgments.

Quizizz serves as a vivid example of gamification in the
educational process. Interactive tests, designed based on game
principles, allow for the assessment of vocabulary knowledge in
anengaging and non-intrusive format. Students competed inreal
time, completing tasks that involved translating and explaining
technical terms in Ukrainian. The element of competition created
additional motivation for active learning and material retention.

For the development of concept visualization skills, Google
Jamboard was integrated. This tool enables the creation of
collaborative interactive diagrams, which is particularly relevant
for future engineers. For example, during a discussion on “Energy
Systems,” students worked in groups to model the process
of electricity production, adding elements to the diagram
and labeling them in Ukrainian. This activity combined both
communicative and professional components, simultaneously
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stimulating linguistic and professional development.

In our view, the integration of platforms such as Padlet,
Mentimeter, Quizizz, and Google Jamboard into the teaching of
Ukrainian as a foreign language creates a new educational space
characterized by interactivity, collaboration, and personalization.
Practical experience shows that combining these platforms
with traditional teaching methods significantly enhances the
effectiveness of language training for international students
in technical disciplines. This approach not only expands
communicative capabilities but also promotes the development
of interdisciplinary competencies that meet the requirements of
modern engineering education.

The experience of instructors at the National Aerospace
University demonstrates the positive impact of interactive tools
on students’ motivation and cognitive activity; however, their
effect on the quality of language training remains insufficiently
studied. In this regard, we conducted an experimental study
aimed at identifying the relationship between the use of digital
services (Padlet, Mentimeter, Quizizz, Google Jamboard) and the
level of communicative competence of international students.

Objective of the experiment: To investigate the impact of using
interactive platforms (Padlet, Mentimeter, Quizizz, Jamboard) on
the development of communicative competence in international
students of technical specialties while learning Ukrainian.

Research hypothesis: The use of interactive platforms in the
learning process contributes to a significant increase in the
level of communicative skills compared to traditional teaching
methods.

Participants: 60 first-year international students in technical
specialties (academic year 2024-2025).

Distribution:

- Control group (30 students) - traditional teaching methods.

- Experimental group (30 students) - use of interactive
platforms.

Duration of the experiment: One autumn semester (4 months).

Stages of the experiment:

- Initial stage - baseline testing of communicative
competence.

- Formative stage - implementation of interactive platforms
in the instruction of the experimental group.

- Control and final stage - summative testing and student
surveys.

Design of the experiment:

1. Initial Stage (Baseline Testing)

Objective: To determine the initial level of communicative
competence of international students.

Methodology: Completion of tasks assessing understanding
of professional vocabulary, construction of simple dialogues, and
written responses to questions on the topic “My Specialty.”

Assessment: Based on four criteria - phonetic accuracy,
lexical precision, grammatical correctness, and pragmatic
appropriateness to the situation.

Results: The majority of students in both groups were at levels
A1-A2, with a limited vocabulary and difficulties in constructing
dialogic speech.

2. Formative Stage (Implementation of Interactive Platforms)

Duration: One semester.
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The control group followed traditional methods: textbooks,
classroom exercises, role-plays without digital technologies.

The experimental group integrated Padlet, Mentimeter,
Quizizz, and Jamboard.

- Padlet: Creation of virtual boards with technical vocabulary,
project discussions.

- Mentimeter: Instant polls during lectures, brainstorming
sessions.

- Quizizz:Vocabulary assessment in a gamified format.

- Jamboard: Collaborative diagrams and schematics.

Tasks were aimed at developing dialogic speech and
professional communication in Ukrainian.

3. Control and Final Stage (Summative Testing and Survey)

Methodology: Repetition of similar tasks, analysis of student
activity on the platforms, and surveys regarding the convenience
and effectiveness of the teaching methods.

4. Results are presented in table 1:

Table 1
Level of students’ communicative competence (in percentage)

Grou Before the experiment | After the experiment
P (A1-A2) (B1 and above)
Control group 0 0
(30 students) 83% 27%
Experimental group ) 0
(30 students) 80% 63%

At the final stage, a control test was conducted, which
revealed significant differences in the results between the two
groups. Only 27% of students in the control group were able
to reach level B1 or higher, indicating moderate improvement
resulting from traditional teaching methods. In contrast, 63%
of students in the experimental group achieved this level, a
substantially higher indicator that confirms the effectiveness of
the interactive approach.

The positive progress in the experimental group is associated
with several factors, including increased motivation from the
gamified elements of Quizizz and the competitive aspects of
the tasks, the development of dialogic speech skills through
interactive discussions in Padlet and Jamboard, the stimulation
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of cognitive processes during Mentimeter polls which facilitated
better consolidation of lexical and grammatical material, and
enhanced student autonomy due to the ability to access learning
materials at any time.

It should be noted that the implementation of innovative
platforms and the carefully designed tasks enable effective
development of communicative skills in international students,
fostering their ability to engage in professional communication
in Ukrainian within real technical contexts.

Conclusions. Dialogic-interactive media have proven to be
an effective tool for developing the communicative competence
of international students in technical higher education
institutions. Their use not only facilitates the acquisition of
the Ukrainian language but also creates conditions for active
intercultural interaction, professional self-expression, and
successful integration of students into academic and professional
environments.

The combination of such media with modern pedagogical
technologies, along with a focus on the specific needs of
technical disciplines, opens opportunities for modernizing the
educational process, making it more dynamic, practice-oriented,
and interdisciplinary. This approach prepares students for the
challenges of the contemporary professional world, where
not only language skills but also cognitive, social, and cultural
competencies are essential.

At the same time, the issue requires further research. It is
necessary to conduct a deeper analysis of the impact of specific
types of dialogic-interactive media on different components
of communicative competence, including phonetic, lexical,
grammatical, and pragmatic aspects. Psychological and cultural
factors influencing the effectiveness of learning in virtual
environments should also be considered.

A promising direction for development is the creation of
adaptive online courses with personalized learning processesand
the integration of augmented and virtual reality technologies.
Such innovations will bring the teaching of Ukrainian as a foreign
language closer to real professional communication conditions,
ensuring the practical orientation of students' language training.
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